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Abstract:
Background: With growing awareness among parents 
regarding the importance of cultivating their children’s 
comprehensive qualities, more and more children are 
assigned to after-school programs which may occupy 
children’s rest time and entertainment time as well as bring 
extra pressure to them. However, the impact on subjective 
well-being resulting from attending after-school programs 
was often overlooked. Methods: Firstly, 75 children 
submitted the questionnaires and the statistical data related 
to after-school programs were collected. Then, the data was 
analyzed by ANOVA in SPSS. Results: The findings of the 
present study reveal that attending after-school programs 
can influence children’s subjective well-being, due to three 
factors: (1) appropriate quantity of after-school programs 
they attend. (2) If children’s extracurricular programs 
match their interest. (3) If they have autonomy in choosing 
their extracurricular classes. With the aim of enhancing 
children’s subjective well-being, parents are expected to 
take these three factors into consideration when choosing 
extracurricular programs for their children.

Keywords: After-school programs, subjective well-be-
ing, children’s autonomy, flow.

1. Introduction
Against the backdrop of the general miniaturization 
of family sizes in China, predominantly by one-child 
or two-child families, parents’ investment in their 
children’s education shows a high degree of time, 
energy and resource inclination, aiming to enhance 
their comprehensive quality and core competitive-
ness through systematic cultivation. This educational 
investment strategy is generally reflected in parents’ 

educational investment, by enrolling their children in 
one or more after-school tutoring programs. Although 
after-school tutoring plays a positive role in students’ 
knowledge acquisition, skill development and inter-
est exploration, students’ subjective well-being often 
fails to receive sufficient attention. Parents always 
sign their children up for after-school classes in order 
to enhance the competitiveness for further education 
or follow the trend while ignoring the impact of af-
ter-school classes on children’s subjective well-be-
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ing. Moreover, few scholars have studied the impact of 
after-school programs on children’s subjective well-being.
This study aims to systematically explore the influence 
mechanism of participation in extracurricular courses 
on students’ subjective well-being. In this way, parents 
can have more decision-making basis for the children’s 
extracurricular education choices based on empirical re-
sults and make some contributions to improving students’ 
well-being at the same time. This study examines mech-
anisms linking after-school participation to life satisfac-
tion (LS). First, the statistical data related to after-school 
programs is subdivided into several specific aspects and 
function as dependent variable. Furthermore, as life satis-
faction (LS) is considered to be one of the most important 
factors of subjective well-being (SWB) and the evaluation 
of life can be defined as a summary assessment of SWB, 
dependent variable of LS is designed to assess children’s 
sense of subjective well-being [1,2]. At the end, the rela-
tionship between the statistical data of after-school pro-
grams and the students’ SWB is revealed by SPSS.

2. Method

2.1 Research Subjects and Instruments

2.1.1 Research subjects

A simple random sampling method was adopted to 
randomly select 75 primary school students from an af-
ter-school training institution. Parents were contacted via 
mobile phone to obtain consent, after which the question-
naires were completed by the students.  A total of 71 valid 
questionnaires are retrieved, with a questionnaire effec-
tiveness rate of 94.7%. The students selected age from 7 
to 12. Four responses were excluded due to participants 
being over the age of 13. The final sample included chil-
dren aged 7 to 12 (mean age = 10.14, SD = 1.467), com-
prising 46 boys and 25 girls.
2.1.2 Research tools

For Questionnaire on After-school programs for Primary 
School Students (QAC), this questionnaire is designed by 
the author. It consists of 7 questions, which investigate 
key aspects of after-school program participation which 
may have potential effects in children’s satisfaction with 
life. These include: gender, age, number of extracurricular 
programs attended, perceived appropriateness of program 

quantity, alignment between programs and personal in-
terests, degree of autonomy in program selection, and 
self-reported impact on happiness.
For Brief  Mult idimensional  Students’ LS Scale 
(BMSLSS), this scale was developed by Seligson and 
Huebner in collaboration and regarded as a valid mea-
sure for testing children’s LS [3,4]. It was tested to have 
a good reliability and validity to be used in studies with 
children [5]. In 2005, Liu Wang adapted the scale for use 
in the Chinese context, enhancing its cultural appropri-
ateness and applicability [6]. Consequently, BMSLSS is 
used in this study to evaluate the influence of attending 
after-school programs on students’ LS. This scale com-
prises six items assessing LS across six domains: family, 
friends, school, living environment, self, and overall LS 
[6]. Responses are rated on a 7-point Likert-type scale 
derived from the Delighted-Terrible Scale, ranging from 
1 “bad” to 7 “satisfied” [6]. The higher the total score, the 
higher the student’s LS [6]. In this study, the Cronbach’s α 
coefficient of this scale was 0.76 [6].

2.2 Testing Method and Statistical Analysis
SPSS statistical software was used to manage and statisti-
cally analyze the obtained data. Given that the QAC items 
contain categorical variables with three or more response 
options, one-way ANOVA was employed to examine dif-
ferences in mean LS scores across groups, the data and 
information of QAC and BMSLSS was analysed mainly 
by ANOVA in SPSS. Questions of QAC functioned as in-
dependent variables and the dimensions in BMSLSS func-
tioned as dependent variables. ANOVA was used to test if 
there was any difference among the mean of groups in sin-
gle item in QAC on the results of dimension in BMSLSS.

3. Results through ANOVA
The results of ANOVA indicate that there are significant 
differences in the impact on children’s LS among different 
groups in some items of QCA.
As it is shown in Table 1, significant differences were 
found in children’s satisfaction with family life (p = 0.001) 
and self-satisfaction (p = 0.036) based on whether students 
perceived the number of programs they attended as appro-
priate. However, there is no significant difference among 
different groups on the overall well-being (p=0.143).

Table 1. Relation Between Appropriate Number of Extracurricular Programs and LS

Are the number of these after-school classes suitable for you? Significance
I would describe my satisfaction with family life as: 0.001
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I would describe my satisfaction with friendships as: 0.953
I would describe my satisfaction with school as: 0.289
I would describe my satisfaction with where I live as: 0.373
I would describe my satisfaction with myself as: 0.036
I would describe my satisfaction with my overall life as: 0.597
Total 0.143

In Table 2, students whose after-school programs aligned 
with their interests reported significantly higher overall 
LS (p = 0.009). Significant differences were also found in 

family satisfaction (p = 0.006) and school satisfaction (p = 
0.024).

Table 2. Relation Between Interest-Activity Fit in Extracurricular Classes and LS

Are all the after-school classes you are taking now the ones you like? Significance
I would describe my satisfaction with family life as: 0.006
I would describe my satisfaction with friendships as: 0.205
I would describe my satisfaction with school as: 0.024
I would describe my satisfaction with where I live as: 0.384
I would describe my satisfaction with myself as: 0.091
I would describe my satisfaction with my overall life as: 0.125
Total 0.009

In Table 3, when children’s opinions were related to 
choosing extracurricular activities, significant improve-
ments in well-being were observed across nearly all do-
mains. Differences were significant for overall LS (p < 

0.001), family satisfaction (p < 0.001), school satisfaction 
(p = 0.043), living environment satisfaction (p = 0.028), 
and self-satisfaction(p=0.001).

Table 3. Relation Between Children’s Autonomy in Choosing Extracurricular Classes and LS

Will your family respect your ideas when you sign up for after-school classes? Significance
I would describe my satisfaction with family life as: <.001
I would describe my satisfaction with friendships as: 0.248
I would describe my satisfaction with school as: 0.043
I would describe my satisfaction with where I live as: 0.028
I would describe my satisfaction with myself as: 0.001
I would describe my satisfaction with my overall life as: 0.002
Total <0.001

4. Discussion
It is widely believed that the more after-school programs 
students take, the less happy they will feel. However, 
different groups do not show any significant difference in 
the LS, as what is shown in Table 4. The item of “are the 
number of these after-school programs suitable for you?” 
is designed to detect if students’ subjective feeling about 
quantity of extracurricular classes influences the percep-
tion of LS. Even though it does not show significant dif-

ference in the LS, there are significant differences among 
groups in the term of dimensions of family life and them-
selves. To some extent, it represents that quantity of extra-
curricular programs students attend does not have direct 
impact on the LS. What matters is how many after-school 
programs children think are appropriate for them. There-
fore, parents are expected to make sure the appropriate 
quantity for their children to improve the children’s satis-
faction with family life and themselves.
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Table 4. Relation Between Number of Extracurricular Classes and LS

How many after-school classes have you attended in total? Significance
I would describe my satisfaction with family life as: 0.609
I would describe my satisfaction with friendships as: 0.861
I would describe my satisfaction with school as: 0.479
I would describe my satisfaction with where I live as: 0.553
I would describe my satisfaction with myself as: 0.230
I would describe my satisfaction with my overall life as: 0.191
Total 0.535

It is demonstrated in Table 2 that groups in interest-ac-
tivity fit show significant differences in LS which is in 
coincide with the concept of flow. Mihaly Csikszentmi-
halyi, said that when people were in the state of flow, they 
were immersed in what they were doing, forgetting about 
time, fatigue, and everything else except the activity itself 
[7]. Research on the Principles and Models of Psycholo-
gy-Moral Education, which is a project of Humanities and 
Social Sciences of the Ministry of Education, show that 
when what children study match their interest, it is easier 
for them to have flow experience [8]. Flow is considered 
an ultimate state of happiness, representing a deep spiri-
tual experience beyond material levels, and in the context 
of children’s education, it helps sustain engagement and 
enjoyment [9]. Children who have experience of flow are 
happier than those who do not [10]. In this regard, when 
choosing extracurricular programs for children, parents 
should take their children’s interests into consideration to 
enhance their happiness.
When it comes to the correlation between children’s au-
tonomy in choosing extracurricular classes and LS in Ta-
ble 3, it is neccessary to study the significant importance 
of students’ autonomy in the perception of LS. It is be-
lieved in self-determination theory (SDT) that autonomy 
is the core component of basic psychological needs (BPN) 
[11,12]. When people meet the demand for autonomy 
they will feel subjective well-being. By meeting the need 
for autonomy, children have opportunities for positive 
growth, which contributes to their happiness. [11,12]. 
This conclusion can be proved by the strong significance 
between children’s autonomy in choosing extracurricular 
classes and LS in Table 3 too. Hence, in order to enhance 
children’s sense of well-being, parents should pay more 
attention to children’s autonomy when choosing the af-
ter-school programs.

5. Conclusion
This study finds that attending after-school programs 
can influence children’s subjective well-being. First, dif-

ferent child may have different appropriate quantity of 
after-school programs which will influence children’s hap-
piness. Therefore, parents should communicate with their 
children whether the quantity of after-school programs 
is appropriate. Secondly, when children’s extracurricular 
programs match their interest, it can be easier for them to 
enter the state of flow which leads to the sense of well-be-
ing. Finally, if children have autonomy in choosing their 
extracurricular classes makes great differences in attaining 
happiness. Therefore, in order to enhance children’s sub-
jective well-being, parents are expected to take appropri-
ate quantity of after-school programs, children’s interest 
and autonomy into account.
However, this study is insufficient and incomplete to 
research all the influences of attending extracurricular 
programs on children’s subjective well-being. First of all, 
there are three dimensions in SWB, but only LS is consid-
ered in this study, considering of the patience of primary 
school students that can be paid to answer the question-
naire. In the future, the influence of the other two factors 
of SWB, positive affect and a lack of negative affect, 
should be studied to get a better understanding of SWB. 
Secondly, children may experience significantly different 
due to different teaching style of the after-school program 
teacher, which should be considered in the future study. 
Thirdly, different programs have distinct characteristics 
which may influence children’s SWB. For instance, pro-
gramming classes are often attractive to students due to 
their interactive nature, while art or sports programs may 
enhance well-being through creativity and physical activi-
ty. Therefore, the future study should take the subjects into 
account in order to have an understanding of the influence 
of specific subject on SWB. In addition, future studies 
should consider the long-term impact of after-school proj-
ects on students, as well as other psychological factors 
involved in the mechanism through which these projects 
affect well-being.
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